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In the range of the psychology of adolescence, there are many 
points, into which we must make further inquiries, but most of all, 
works on which the educational guidance of young people may 
be based are of urgent necessity. For instance in school the 
principle of guidance is usually started only from the view-point 
of the pedagogical idea], and not from psychological facts in the 
development of young people. Therefore, a sad gap lies between 
what is given by the teachers and what is longed for by the pupils. 
The wisest advice and the noblest thoughts have very little to do 
with the development of youthful minds, if they are given at the 
wrong time. 
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It is absolutely necessary for teachers to find out at what 
stage of development their pupils have arrived, and at the same 
time to understand the exact significance of every stage of the 
developmental process. The following study is aimed to give a 
measurement for the development of the personality as a whole, 
a measurement by which we may determine a pupil's 
developmental stage according to his personal activities. 
For this purpose, to measure mental as well as physical 
functions quite separately, --- for instance, mental tests, 
will-temperament tests, physical examinations and the like 
administered individually --- is not at all enough, but to 
measure all personal activities including mental and physical 
functions together is seriously needed. In this case, therefore, the 
expressions of self-experience are the only important materials 
for our study. 
Usually for collecting materials of self-experiences, tests 
or question methods are used. These are thought to be unfit for 
my purpose because of the following points : 
1.) It is very difficult to ask suitable questions, for it is dangerous 
to select them through the abstract thinking of adult people. 
We must find them directly in the self-experiences of young people 
themselves, which will be possible only after thorough examina-
tions of our materials. Besides when we think of individual 
environmental differences, we hardly know how to settle this 
difficulty. 
2.) By question methods, we can find only psychological facts 
produced in a laboratory, but not the dynamic lives of young 
people. 
3.) Because this method too early stimulates the critical attitude 
in young people, it makes it difficult to catch the transition period 
from childhood to adolescence in its natural form. In this period 
self-introspection is not fully at work, and therefore the question 
method causes the adolescents to answer unnaturally. 
In order to create a measurement to avoid the above defects, 
I have drawn materials from compositions written by young 
people, especially high school girls, under the title of "Myself". 
In these compositions we find "Self" experienced by young 
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people themselves, according to which we may form a certain 
measurement, deciding in this way the stages of personal develop-
ment. This measurement, if it is accomplished, will, I believe, 
be of practical use for the guidance of young people. 
I have been throughout under special obligation to Prof. 
Chiba who has directed me for these four years as his student. 
I have also been much indebted to my friends who have helped 
me in collecting materials. To all these my debt can never be 
repaid. Without their aid I do not think I could have done this 
work. 
2. Phases of Development in Adolescence 
A minute observation of the developmental process in 
adolescence was stated in my graduation thesis. It will be quite 
enough to touch the matter lightly here. 
Adolescence is divided into three phases according to the 
psychological characteristics found m the self-experiences of 
adolescents. 
It is a new birth of "Self" --- self-realization ---
that distinguishes adolescence from childhood. Sometimes this 
change comes abruptly but generally it comes gradually. There-
fore we must think of the transition period between childhood 
and the first phase of adolescence. 
The new birth of self produces as a matter of course sensitive 
self-consciousness which forces pubescents to self-introspection 
almost as an obsession. The world seems to them quite different 
and full of pain, because they have already begun to realize the 
worth of self, which, in spite of their great efforts to understand 
it, still remains in the mist. They become skeptical about life 
and irritated, because they hardly know how to solve their pro-
blems of life. 
The second phase comes with temporal peace. The limitless 
longings for self-assertion compromise to some extent with the 
stern reality of life and there appears, at the same time, the 
tendency to self-training - they begin to have some view-points 
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of life, though not final ones, in their minds. 
The classification of the above two phases corresponds to what 
Charlotte Biihler1 classifies as "Pubertat" and "Adoleszenz", 
the former being characterized by her as "die Verneinung" and 
the latter "die Bejahung". 
The third phase is especially marked by the deepening con-
frontation of self against the outer world -- that is to say, 
the confrontation of subjectivity against objectivity. Self-
introspection is now fully at work and a line is sharply drawn 
between the inner and the outer worlds. Then the exertion is 
made to protect self and to increase its worth, which causes 
adolescents to be defiant to anything acting powerfully upon 
them. The desire for self-assertion, however, is the pursuit of 
something infinitely great. Because confrontation as well as 
defiance always belong to the world of finiteness, to escape from 
this unstable condition two directions are now taken by adoles-
cents ; one is to adapt themselves to the outer world, the other 
is to attempt to make the outer world adapt itself to them by 
reforming it. But in any case they must soon realize that their 
efforts in these directions are not enough to satisfy thier longings 
for infiniteness. Then, for the first time, there occurs the emanci-
pation of self --- the individual self loses its fundamental 
subjectivity in sublimation and it becomes so deeply merged into 
the objective world that they are one and inseparable in the 
higher synthesis. There is no more confrontation of the inner 
and outer worlds, but they are both included in the higher phase. 
Thus ends adolescence. 
Such experiences often occur in the religious life and the aim 
of the method of meditation of the Zen sect is to gain like ex-
periences only in the highest grade. 
As this study is especially in regard to high school girls, at 
present only the first and the second phases come into question. 
As for the third phase I shall wait for another opportunity to 
develop it. Each phase is marked by psychological characte-
ristics and the chronological age is not taken into considera-
tion. 
1 Charlotte Buhler, Das Seelenleben des Jugendlichen. 1929. 23 
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3. The Secondary Self 
Adolescence is the developmental process in which a new self 
is born, and after a long struggle for self-assertion it develops, 
gradually extending its range over the objective world. Its 
infinite longings are satisfied when it throws away its limitations 
in the emancipation of self. Adolescence thus begins and ends 
with problems of self. 
We must acknowledge that the child has its own self but is 
not at all conscious of it. A new birth of self means that self 
in childhood begins to be introspective --- the self already 
existing begins to have itself as an object of introspection. The 
self which is thus born from the old self is called the secondary 
self. The primary self is dynamic force, desire for self-assertion 
or will to live, which realizes itself in the secondary self, and tries 
to improve the secondary self towards its ideal by protecting it, 
and encouraging as well as criticizing it. The primary self does 
not belong to the world of worth, while the secondary self dwells 
in it. 
It may be the best time now to think a little about the 
characteristics of the secondary self. Though the secondary 
self becomes an object of self-introspection, it is not so entirely 
objective as the outer world, because it is born from the primary 
self with its fundamental subjective tendency, but at the same 
time it can not be absolutely subjective, as it is projected on the 
objective world as an object of introspection. Therefore we may 
say that the secondary self has both subjective and objective 
elements in it -- the possibility of being both at the same time. 
Only because of this characteristic may the emancipation of self 
stated in the previous chapter be accomplished. For instance 
in the mental state attained by the method of meditation of the 
Zen sect the confrontation of the inner and outer worlds is taken 
in the higher synthesis and the longing for infiniteness is fully 
satisfied. To be taken in the higher synthesis, in this case, does 
not mean that there is no subjectivity or objectivity any more, or 
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that there occurs a mixing or a melting of them, but it means 
that both objectivity and subjectivity are at work side by side 
to the fullest extent. Nothing but the secondary self, which 
has the possibility of being either subjective or objective simulta-
neously, enables the child to accomplish a feat which seems so 
very irrational. 
Charlotte Biihler1 and Eduard Spranger2 characterize 
the experiences of self in adolescence as the isolation of self from 
the outer world, -- the discovery of self as a solitary island 
in the sea of the objective world. I agree with them that these 
psychological facts are really found in adolescence, but I think 
they are not the fundamental characteristics of adolescence, 
but symptoms of the coming of the secondary self. In the first 
place a new self is born, which stands between the primary self 
and the objective world, and as a result, causes the isolation of 
the inner world from the outer world. Thus we know why young 
people can not accept the objective world as it exists. They 
observe the world always through the secondary self which stands 
between them and the world. 
The following diagrams show the relation of the secondary 
self to the primary self and the outer world. 
Childhood Adolescence 
The secondary self is, as already mentioned, the place where 
the primary self reveals itself. Therefore, we can divine the 
state of development through the secondary self. In this case 
the secondary self which is most subjectively expressed is put 
at one pole and that which is most objectively expressed at 
the other pole, between which every stage of development 1s 
~----------
1 Charlotte Biihler, Das Seelenleben des Jugendlichen. 1923. 53 
2 Eduard Spranger, Psychologie des jugendaltcrs. 1924. 38 
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arranged. 
We, however, msut be careful to remember that at each pole 
subjective or objective tendencies never go alone, because though 
it seems entirely subjective it can not be independent of objec-
tivity, as it is the object of introspection, and at the same time 
though it seems absolutely objective it has always subjectivity 
in it, because it comes from self and is still deeply rooted in self 
- in other words, the secondary self is originally subjective, to 
which gradually the objective tendency is added without losing 
its subjective tendency. 
Charlotte Biihler1 as well as Eduard Spranger2 have al-
ready indicated similar facts and mentioned that the emotional 
experience of self comes first, and the intellectual experience of 
self follows it. In my work for my graduation thesis, I have 
found also that in the fifth year of high school girls express their 
mental struggles, for the first time, more conceptionally than 
experientially. 
Thus we may say that the stages of personal development 
correspond to the degree of objectivity increasing in the secondary 
self. Therefore it will be possible to create a measurement 
according to the objective tendency of the secondary self. 
4. Observation of Materials 
A. Materials 
I have drawn my materials from compositions written in 
a certain girls' high school in Tokyo. To avoid unnatural 
reactions caused by the consciousness of being examined, com-
positions were requested by teachers of composition as home 
work, and presented without the names being signed. The title 
was "Myself". Any suggestions as to the content of the writting 
were carefully avoided. 
B. Numbers of Girls 
139 
1 Charlotte Buhler, Das Seelenleben des Jugendlichen. 1923. 89, 127, 
2 Eduard Spranger, Psychologie des Jugendalters. 1924. 40-41 
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classe examined in 1935 examined in 1936 
I year 40 (A) 50 (B) 43 
II 48 47 
III 36 48 
IV 46 43 
V 16 48 
total 186 279 
C. The Increasing Table of Self-realization 
The following numbers out of all compositions show that they 
have already experienced self-realization. 
percentage 
class examined in 1935 examined in 1936 
I year 39% (A) 34% (B) 42% 
II 72% 62% 
III 100% 88% 
IV 93% 92% 
V 100% 100% 
D. Two forms of Experience of Self 
I have found two forms of experience of self in this material ; 
in one case the secondary self is directly introspected, and there-
fore this form is especially characterized by minute self-analysis ; 
in the other case the secondary self is experienced as a whole in its 
relation to the outer world. The former is called the first form, 
the latter the second. Each form has two tendencies, subjective 
and objective. Then we have four forms as follows : 
1. The emotional-first form 
2. The critical-first form 
3. The emotional-second form 
4. The critical-second form 
As three elements, the primary self, the secondary self, and 
the outer world are so closely connected with each other that no 
one of them can exist without the other two, in the first form, 
of course, self alone independent of the outer world can not be 
experienced. The difference between the two forms depends 
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upon where the emphasis is placed. If the individual puts more 
emphasis on introspection she would be classified under the first 
form ; if emphasis is put on the relation between self and objec-
tivity she would be classified under the second form. The 
following diagrams show the above fact. 
The first form The second form 
5. Quantitative Study of Self-realization 
According to the self, experienced critically or emotionally, 
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From the above quantitative study we may say that the 
tendency of the critical experience of self is inversely proportionate 
to that of the emotional experience, and that critical experiences 
are increasing in the upper classes. 
The next tables are about the same facts observed in the 
four forms of self-experiences already mentioned. 
examined in 1935 
class the first form the second form 
critical emotional critical emotional 
I year 13% 56% 19% 12% 
II 31 % 43% 9% 17% 
III 6% 6% 38% 50% 
IV 51 % 37% 6% 6% 
V 56% 25% 13% 6% 
examined in 1936 
class the first form the second form 
critical emotional critical emotional 
I year (A) 35% 35% 18% 12% 
(B) 39% 33% 28% 
II 31 % 41% 21 % 7% 
III 29% 31 % 21 % 19% 
IV 43% 32% 25% 
V 42% 27% 17% 14% 
Thus we see that on the whole, those which belong to the first 
form are more than those of the second form. There seems to be 
no difference in the increasing rate between the first and the 
second forms. 
6. Qualitative Study of Self-realization 
Development of self-realization must be qualitatively examined 
here quoting abstracts of compositions as experiential materials. 
For convenience it is stated according to the four forms. 
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I. The Emotional-first Form 
A. Self-realization in a momentary emotional experience 
In this case self is experienced in a moment when some event 
occurs to strongly stimulate the emotion. It is only a momentary, 
most subjective self-consciousness. 
Subj. 22 I year 1935 
I came home from shool all in a sweat, when mother told 
me to water the plants in the garden. I was irritated by her 
words, because I was quite tired, while my elder sister was there 
doing nothing. I remained silent. Mother seemed displeased 
and that made me more irritable than before. After a while, 
however, I began to regret that I refused her request. I would 
like to have a more generous mind! 
Subj. 41 II year 1936 
I threw out a package in an unruly manner, saying, "All 
right. Will this do?" Mother looked at me reproachfully in 
silence. How rudely I behaved before my parent! Mother was 
adjusting the package which had become untidy, having been 
thrown down. I retired into my room regretting my having 
been irritated by such a trifle. Why have I gotten angry so easily? 
I sadly hated myself. 
B. Self-realization in habitual emotional experiences 
In the following instances, though self is likewise emotionally 
experienced we perceive the coming of an inductive, critical 
tendency. 
Subj. 24 I year 1935 
It is my habit to be suddenly happy and quickly to become 
pensive. After making merry with friends I often think I had 
better not do that, and can not sleep for one or two hours brood-
ing in bed over the matter. All these agonies are because of my 
faint-heartedness. 
Subj. 46 II year 1935 
It is when I am scolded by my parents or when I must part 
from a beloved friend that I become most conscious of myself. 
Being scolded by my parents I feel how foolish I am. Then my 
happy mood at once changes into a melancholy one. It is the 
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same with me when I must separate from a beloved friend. When 
I am told the results of my examinations I always have some 
strange feelings, painfull and sorrowful. 
C. A middle form of critical and emotional self-realization --
critical observation of self emotionally experienced 
The above mentioned inductive, critical tendency gradually 
increases and there comes a middle form of emotional and critical 
experience, in which self emotionally experienced is now placed 
under the light of self-criticism. 
Subj. 25 III year 1936 
When I am silent every one thinks that I have gotten angry, 
but in fact I have not. If only I could easily have said, "Never 
mind!" when anyone apologized! Indeed I feel very sorry that 
I seem to be cross. I always try to say. "Never mind!" as soon 
as possible and yet I am so bashful that I can not say a word. 
I don't know why. Perhaps there must be some psychological 
cause. 
Subj. 45 V year 1936 
I am indeed full of weak-points. First of all I am a crybaby, 
and easily moved to tears by another's consolation when I feel 
mortified, melancholy or unhealthy. Such a characteristic has 
no value. I must try to be strong-minded. If there is anything 
delightful, I soon become high-spirited, chattering and making 
merry over the matter. I always think that this weakness is only 
a lack of self-control. 
II. The Emotional-Second Form 
A. Vague longings for past self 
In early adolescence a child often recollects her infancy and 
early childhood. Self-experiences, in this case, are characterized 
by rather sweet feelings. 
Subj. 25 I year (B) 1936 
I also wrestled with an elder brother and defeated him. When 
I am told about or recollect such things the scenes of my early 
life come to my mind and I feel so glad and interested that I 
would like to go back again to my childhood. 
Subj. 10 II year 1935 
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In my choldhood I was so jolly and good humored that I 
become very happy in recollecting it. Therefore I always like 
to think of my childhood. 
B. Desire of escaping from the painful present to the sweet past 
life 
As the developmental process advances a little further, there 
appear sad feelings connected with the recollections of childhood 
instead of pleasant ones, because adolescents already realize 
a gap lying between themselves and the outer world. 
Subj. 18 II year 1935. 
In childhood I was the owner of, as it were, a pure, white, 
true heart which knew nothing of wrong, but alas, this sweet, 
pure heart gradually changed into a gray, dirty one. I feel sad 
and helpless because of parting from my lovely earlier self. There-
fore, I continually recall it to mind and dream about my joyful 
past. 
Subj. 37 III year 1936 
When I think of my history I always have an indescribable 
feeling. I have entirely changed from those early years and 
have become a sullen, cross girl. My innocent soul has been lost 
and I sit still in silence without making merry any more. How 
queer I am! 
C. A middle form of critical and emotional self-experience 
self-realization of the critical-second form especially charac-
terized by strong emotion 
Now appears a middle form of critical and emotional self-
experience. In some cases it may be difficult to distinguish these 
experiences from those of the critical form, but the main charac-
teristic is strong emotion. Such emotional experiences have two 
tendencies -- self-assertion and self-denial. 
Subj. 45 II year 1936 
Compared with this infinitely great cosmos I am smaller than 
a poppy-seed. For what was I born ? And still I must die sooner 
or later, as it is said, "Man is mortal." Alas! I am such a small 
being living in this world only a second. What a short existence 
compared with the eternity of this cosmos ! 
Subj. 28 III year 1935 
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I think I can not live long because I am not strong by nature, 
but I am not disappointed. I am trying to do something worthy, 
while I am living. 
III. The Critical-First Form 
The experiences included here are divided under three head-
ings, each of which is arranged according to its developmental 
process. 
A. Continuation of Self 
As Spranger1 has already indicated a child experiences noth-
ing about the continuous process of time. He has no conception 
of past, present or future. If a child begins to be conscious of 
the fact that passing time never returns, he is a child no more. 
1. Vague experience of self in its changing process 
The most primitive way of experiencing the continuation 
of self is shown in the vague statements of the changes of self. 
Subj. 36 I year (A) 1936 
I asked mother for mandarin oranges so many times that she 
told me, "You must be patient," and I answered, "I'll be patient 
after I have eaten them all." Then they all laughed. To think 
that such a sweet innocent child as I was has grown up into a 
girl seems so very strange to me that it is almost like a dream. 
Subj. 14 II year 1936 
When I was born I was only one foot high, but now I am 
about five feet high. How strange! I feel still stranger that 
I, who understood nothing, begin to recollect things of my chold-
hood. Often I think about these changes which are really great 
wonders to me. 
2. Experience of one's own characteristic changes historically 
followed. 
As thinking in this direction becomes more systematic, 
exertion is made to see one's self as a continuous process. Past 
and present selves are now seen in their inner connection. 
Subj. 15 I year (B) 1936 
When I was two or three years old I was a very quiet child, 
but by and by I became naughty. Now I am not so mischievous 
1 Eduard Spranger, Psychologie des Judendalters. 1924. 34-35 
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as in childhood, and yet, I am afraid, there still remains in me 
some of those bad habits of childhood. When I was five years 
old I went to Kamakura where I played with fire works which 
made a great noise. Though I was much interested in playing 
with them, I was so much afraid of the noise that I put my fingers 
into my ears, and I was laughed at by my elder brother. I am 
still timid and often filled with fear, though not of fire-works. 
Subj. 11 IVyear 1935 
I was said to be meek and retiring in my infancy and child-
hood, but perhaps there might be something obstinate in me, 
because being scolded by teachers, I hated them so much that I 
troubled them by keeping my mouth shut for a long time. 
Since I entered into the girls' high school I have changed entirely 
because my environment is new. Now I am very optimistic. 
B. The original nature of self 
The experiences arranged under this heading are characterized 
by self-analysis by which adolescents try to understand the 
original nature of self. 
1. Phenomenal experiences of self 
In this case self is analysed so simply and superficially that 
only phenomenal experiences are partially expressed. 
Subj. 19 I year 1935 
My worst habit is to be conservative. I can not answer 
promptly when teachers ask me anything. Once I start on 
a piece of work I do not stop till it is completed. I have another 
habit of being obstinate. I am easily moved to anger and it 1s 
very difficult to become cheerful again. 
Subj. 13. IV year 1935 
I have many weak-points, some of which I have introspected 
already. First of all I am sentimental and easily influenced 
by others. I am influenced by trifles and cannot free myself 
from them. Moreover I am afraid that I am too selfish. I am 
always suffering from these bad habits and hoping to become 
optimistic. 
2. A middle form of phenomenal and essential experience of 
self 
In the second stage there comes exertion to induce the pheno-
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menal experiences of self. 
Subj. 48 II year 1935 
To speak of myself seems easy, but in fact it is very difficult. 
I do not like to converse with people, therefore I have only a few 
friends. Sometimes when I am scolded by my mother I feel 
miserable. I become very happy when I think I have done a noble 
deed, but if there is any one to look at and to praise my conduct, 
I feel as if he is being sarcastic. Thinking over all of these 
characteristics, I may be, after all, very shy. 
Subj. 5 II year 1935 
I have an unyielding spirit. In my childhood I merely wanted 
not to be defeated, but now bad characteristics come from this 
unyielding spirit. First of all, jealousy. My family says I am 
frank, but I know I am not. My only virtue is to be kind to 
others. It seems to be contradictory to be unyielding and kind 
at the same time, but I am sure that I have both characteristics. 
(Now the above instance is very interesting. We can find 
her exertion for unification and abstraction of self-experiences 
in her expressions about the relation between her unyielding spirit 
and jealousy, or the contradiction in being unyielding and kind 
at the same time.) 
3. Exertion of securing the original nature of self 
Through the above developmental process, adolescents advance 
to deeper self-analysis aiming to secure the original nature of self. 
Subj. 20 III year 1936 
In the night when I wake up by chance and meditate quietly, 
often I brood over my weaknesses which are not usually intro-
spected. As a result of this contemplation I say to myself, 
"I have not yet put myself fully to work." Indeed, it is only 
I who can put myself into action, and it is also I who is changed 
in various ways by the influences of myself. 
Subj. 42 IV year 1935 
Because of my weakness I have made my pleasant life misera-
ble and have thought myself unhappy without knowing that 
the real cause of my unhappiness has been my weakness. There-
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fore it is no wonder that I have suffered more than others. Now, 
however, I begin to realize how my life is influenced by my 
character. 
C. Self-criticism 
1. Conventional self-criticism 
Those whose experiences are included here have no original 
norm for self-criticism, but simply think others' criticism of 
themselves right and true. 
Subj. 38 I year (B) 1936 
I was born one snowy day in January m the 13th year of 
Taisho. According to the twelve zodiacal signs, mine is the rat. 
Therefore my characteristic must be nimbleness, but I know I am 
not nimble, for mother always worries about my slowness. 
Subj. 10 IV year 1935 
I remember each piece of advice given me by parents and 
teachers. "To be obedient," comes first of all, about which 
I have already read in the book of ethics and moreover mother 
advised me two or three times, yet often I am not obedient to my 
elder brother. "To go to bed early," comes next. A teacher 
who is careful of my health told me a few days ago that I had 
to sleep longer. I know I must, but nevertheless I cannot do 
as she told me. These are my weak-points. 
2. A middle form of conventional and original self-criticism 
Before any original norm of self-criticism is obtained there 
comes a time of preparation, which is characterized by discovery 
of differences between self seen by others and self introspected. 
Subj. 40 II year 1935 
They always say that I am very optimistic without knowing 
any sorrow, but they are not right. In fact I am sentimental. 
Once I went to the river-side where I shed tears seeing the moon 
whose beauty touched me so much. 
Subj. 30 IV year 1935 
As I am always smiling, friends think me free from care 
and never know how melancholy I am. The loneliest moment 
comes to me when I am making merry with others. 
3. Original self-criticism 
In this stage they begin to see themselves with their own 
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eyes. They are not satisfied with others' criticism or conven-
tional norms, from which they are now trying to get free. 
Subj. 22 IV year 1935 
Being told that such and such a book is very good, I soon 
indulge in reading it. I don't know whether this haibt is good 
or not, but at least, I myself don't think it bad. 
Subj. 2 V year 1935 
I know quite well that I have been blamed for my way of 
thinking and living, but I do not care much about others' 
opinions, because I think it unnecessary to reform my ways. 
IV. The Critical-Second Form 
A. Continuation of self 
Simple descriptions of recollections of childhood without 
any emotional expressions are put here under this heading. 
These are not entirely critical, but they have already an objective 
tendency in them. These experiences belong to the critical-
second form, because we find that adolescents try to trace their 
own history in the series of recollections. 
Subj. 5 I year.(A) 1936 
I was born on the first of April in the 13th year of Taisho 
at Iidamachi, Tokyo. According to photographs, I was very 
fat in my fifth year. When I was eight years old father had to 
change his post and we removed to Korea where I stayed for three 
years, then returned to Tokyo. After that I studied very hard 
-- so hard that I could pass the school entrance examination. 
Now I am a pupil of the Fifth Girls' High School. 
B. Self and society 
1. Experiences of self in relation to the world 
In this stage adolescents begin to gaze at the world as at a 
distant picture, but the conception of the world is still vague. They 
are only trying to find the worth of self in relation to the world, 
but any active attitude of living in the world does not yet appear. 
Subj. 24 III year 1936 
I have exaggerated the worth of myself, but having read many 
books and having had intercourse with many friends year after 
year, I begin to realize that I am only one individual in the world. 
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Subj. 5 III year 1935 
Though I am the youngest child of my family, I am a member 
of the world. I must have courage enough to go through the 
world and work for it and die in it. 
2. The coming of a positive tendency toward the world 
Establishment of plans for future life and selection of vocation 
are the characteristics of this stage. 
Subj. I III year 1935 
Nowadays many women have their own occupations and work 
bravely in the world, but I know that I have no such ability 
to work as they do. My only desire is to be a good wife. 
Subj. 33 V year 1936 
To enter into a normal school is what my mother always 
expects of me. Considering my health and environment, I, too, 
think that this school is most suitable for me. If this desire 
is gratified I will study hard with great joy. 
C. Philosophical thinking 
I. Those that are included here are the experiences which 
indicate a skeptical attitude to life as well as longings for the 
metaphysical significance of self. 
Subj. 30 II year 1935 
Recently I chanced to take thought of myself. "What is 
myself?" I ask myself, but I can not answer immediately. 
Myself! This word shows my personality as a whole --, 
character, body, thought, principle of life and the like. 
Subj. 12 V year 1936 
Since I have heard from teachers about religionists, I often 
earnestly meditate, as Guatama did, upon the significance of my 
living in the world, but always I am at a loss as to how to solve 
the problem of life. 
2. The coming of the tendency of abstract thinking of self 
Experiences indicated here are not called entirely objective, 
but we can find the tendency of objectivity. Of course the direct 
object of experiences is self, but in this case the conception of 
self, to some extent, is influenced by the conception of general 
human beings. 
Subj. 2 V year 1936 
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"Myself" is nothing but I. No other myself is in the world. 
There may be many people who resemble me, because I am also 
one of those who have inherited from ancient times the blood 
of the same ancestor. Still I think that myself is quite unique. 
Subj. 46 V year 1936 
To argue about "Myself" is only to deal with one of the most 
commonplace human beings. As children grow up, their inno-
cence is lost and disobedience takes its place. This is the general 
course of human life, from which I also can not escape. 
D. Ethical longings. 
1. Negative attitude to ethical matters 
In this stage vague ethical longings are coming, but there 
are no definite ideals. The way of thinking is very conventional. 
Subj. 5 I year 1935 
I would like to behave like a good elder sister towards younger 
brothers and sisters, but sometimes I want to behave like a baby 
towards mother. But as I am getting older I think I must 
cultivate myself spiritually as well as intellectually. 
Subj. 26 II year 1936 
I am myself, and myself is I. I love and scold myself to make 
myself better. 
2. The coming of positive self-training 
In this stage experiences of self become more definite. An 
ethical ideal, vague and, though not the final one, it is put into 
practice and self is trained according to this ideal. 
Subj. 12 III year 1935 
I am only a very small being in the vast universe, but however 
small I may be, I always wish every part of myself to be faultless. 
I think it is the best way of living for a human being to realize 
the worth of self. I am doing my best to carry out this ideal. 
Subj. 38 IV year 1936 
"Not to tell a lie," is my motto, though it may be quite 
common. One of my fortes is that I have never been told by 
my parents, "Now you must study." I have no brains, but 
I have realized that with effort and effective methods, I can 
master any difficulties. I think it will be nice, if teachers give 
me home-work every day. 
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3. Longings for absolute ethical standard or belief in life 
The above tendency being deepened, longings for the absolute 
norm or belief appear. 
Subj. 8 V year 1935 
I can not yet find any principle of life. It is not that there is 
no such thing, but only that I can not find it. As the principle of 
life, "To study hard," is not at all enough for me. Now I long 
for something more religious or ethical as a standard of life. 
Subj. 11 V year 1935 
At last I realized how difficult it is to lead a pleasant life 
in this world. The secret is to adapt oneself then and there to 
any circumstances. This can not be possible without having 
some sound belief about the way of living. Belief ! I am now 
trying hard to possess it. 
7. Measurement of Self-realization 
The following table is the summary of the previous chapter 
-- Qualitative Study of Self-realization. The four forms with 
their psychological facts developmentally arranged are here put 
in correlation with each other. To compare with them the 
developmental forms of struggles in adolescence indicated in 
my graduation thesis are quoted. 
This table is not yet completed but is only a test. Further 
inquiries must depend upon the collecting of proper materials. 
Girls' compositions are used here as material, from which we can 
not draw any facts of individual development. Therefore to give 
reliability to this measurement individual study must be 
supplied. 
If this measurement is completed, it will be easy for teachers 
to determine the developmental stage of their pupils through 
their compositions and to give them timely guidance. 
This table presents to us two facts, as a by-product, which 
support my opinion that the secondary self gains objectivity 
without lessening its fundamental subjectivity. 
One of the two is that there appear to be both subjective 
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Measurement of Self-
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and objective experiences of self, though in a simple way, at 
the same time, from the beginning of adolescence. The other is 
that the emotional experiences of self in both the first and the 
second form have no developmental stage which belongs to the 
second phase. There appear middle forms of emotional and 
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realization in Adolescence 
The critical-second form 
A. Continua- I B. Self and s0-1 C. Philosophic-[ D. Ethical Forms of struggles 
tion of self ciety al thinking longings 
Simple descrip- Sad feelings for lost 
tions of recol- childhood 
lections 
' I ' Struggles of excessive 
consciousness of self ; 
desire for escaping 
from this obsession 
Experience of Skeptical atti- Negative atti- Skeptical struggles; 
self in relation tude to life; tude to ethical longings for infinite-
to the world longings for matters-seek- ness of self; deep 
metaphysical ing in vain for inferiority 
significance of something re-
self liable 
The Coming of Coming ofposi- Struggles temporally 
a positive ten- tive self-train- subdued--coming of 
dency toward ing positive self-training ; 
the world - establishment of plans 
establishment for future life 




Coming of the Longings for Struggles, expressed 
tendency of absolute ethi- more conceptionally 
abstract think- cal standard or than experientially 
ing of self -- belief in life 
self as an ob-
jective reality 
critical self-experiences at the end of the first phase and m the 
next phase subjectivity is absorbed in objectivity. 
It is said that adolescence is the period of excessive senti-
mentality. I do not think, however, that absolute quantitative 
change occurs in any period of life. An adolescent seems most 
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sentimental because he is compelled to be conscious of self, and 
after adolescence the objective tendency increases in proportion 
to the subjective tendency, which makes adult people seem less 
sentimental. Thus we may say that the quantitative change 
of sentimentality is more relative than absolute. 
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